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Message From The President
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Bethany Clegg

IAHPERD President
Physical Education Teacher
Burris Laboratory School
Ball State University
BLCLEGG@bsu.edu

Greetings,

“Rise Up”

The IAHPERD theme this year is to “Rise UP.” I want to
say thank you to the people who have taken this challenge
on and helped our association grow. One of my personal
goals is to increase our leadership team this year. I have been
diligently working on finding current members to take on
new leadership roles within our association. We have many
great resources within our own members; however, many
of them did not know we needed help on our leadership
team. We have filled many vacant leadership roles with
new faces. However, we are still in need of more people
on our councils to ensure as an association we continue to
have the resource of people needed within our leadership
structure.
Our leadership team met in February at McCormick’s
Creek to help start planning for next year’s conference.
Despite the snow storm, we started to lay the groundwork
for a great conference. As a leadership team, we are
seeking to find some new presenters. We have many great
recurring presenters that would love to keep bringing
their great ideas, but we would also like for a couple of our
experienced presenters to reach out and mentor someone
new in the area of presenting. We know our members are
doing great things in our profession; too often we do not
get to hear about them because the thought of presenting
can be overwhelming. If are you are an experienced
presenter, we are asking that you help encourage someone
to present or co-present with a new person. If you have
never presented, please consider rising up to the next step
and sharing your ideas.
As a leadership team, we have been making plans for our
100 years celebration in two years. We will be forming a
committee to help make this conference special. We are
looking for members who have experience putting on one
of our state conferences and would be willing to help. Our
goal is to honor our past and celebrate the people who have
helped build our association.
No matter what you role is in the past, present or future of
IAHPERD, we should all rise up and take notice of the laws
being presented at the national and state level. Currently,
I would like to bring your attention to Senate Bill 62 which
allows unlicensed individuals to teach physical education.

It has been placed into a study for this summer; however, it
could affect our jobs, the quality of instruction our students
receive, and the future of our association. Please, read your
email blast and check our website as I keep you posted.
If you are interested in taking the next step to be on
leadership, present at the conference, help with the 100
years celebration, or just want to know more about what
you can do to help advocate for our discipline, please
contact me. I will make sure you are plugged into a role that
you feel comfortable with and that you are given the tools
you need to be successful. Again, thank you to everyone
who has taken on a leadership role at one time or another;
IAHPERD is dependent on folks like you!
The bottom line is: We need you.

Leadership Council Opportunities
District Level
State Level
Committee Involvement
State Office
Regional Leadership
Adapted Physical Education Council
Advocacy Council
Aquatics Council
Dance Council
Physical Education: Elementary School Council
Physical Education: Middle School Council
Physical Education: Secondary Council
Fitness Council
Future Professionals Council
Health Council
Higher Education/Research Council
Jump Rope/Hoops for Heart Council
Recreation Council
Sport Council
Sport Management Council
Technology Council
Awards Committee
Mini –Grant Committee
If interested, please select a council you would like to join and email me
at BLCLEGG@bsu.edu for more information.
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Important Journal Information
Indiana AHPERD
Karen Hatch

Executive Director
inahperd@inahperd.org
(765) 664-8319

IAHPERD

has sent out numerous e-mails starting at the beginning of January, 2012. Several of these e-mails have been
re-routed back to us as undeliverable because the school’s it department has quarantine settings on unknown
outside e-mail. Please check your spam folder to see if indianaahperd@aol.com or inahperd@inahperd.org have
been quarantined by your institution. If this is the case please work with your school to allow your e-mail
address to receive communications and filter them to your inbox. Another solution is to send your home e-mail
to inahperd@inahperd.org for an update of your current information to ensure you are receiving important
and membership information.
All future communications will be done through e-mail. If you did not receive
an e-mail in January or February from indianaahperd@aol.com or inahperd@
inahperd.org. please update your e-mail address to continue receiving important
and membership information from IAHPERD. This may be done by e-mailing your
current contact information (name, address, phone and e-mail) to inahperd@
inahperd.org.

Indiana AHPERD State Conference
November 4-6, 2015
Wyndham Indianapolis West
Indianapolis, Indiana

Future SHAPE America National Conventions
March 17-21, 2015
Washington State Convention & Trade Center
Seattle, Washington
April 5-9, 2016
Minneapolis Convention Center
Minneapolis, Minnesota

Conference Information can be found at www.inahperd.org.
IAHPERD greatly appreciates you for keeping your membership records up-to-date.
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Editor’s Notion Page
Thomas H. Sawyer, Ed.d., NAS Fellow and AAHPERD Honor Fellow
Professor Emeritus of Kinesiology, Recreation, and Sport
Department of Kinesiology, recreation, and Sport
5840 S. Ernest Street
Terre Haute, IN 47802
(812) 240-0872
thomas.sawyer@live.com

Sport Concussion Legislation as of 2015
Thomas H. Sawyer, Ed.D.
Professor Emeritus, Indiana State University

As of January 30, 2014 every state in
the United States has a sport concussion law establishing mandatory protocols regarding removal from action
(RTP) procedures, credentialing requirements for individuals providing
RTP clearance, concussion education
programs for coaches, concussion information for student-athletes and
parents, baseline cognitive testing for
student-athletes, and return-to-learn
(RTL) procedures related to resuming
academic work.
Because not all state concussion laws
are the same it is incumbent upon athletic administrators, coaches, athletic
trainers, principals, superintendents,
and school board attorneys to read
and implement the precise mandates of
their state’s legislation and state association regulations. To obtain the fulltext of a state’s concussion statute, use
the search engine on the website of the
National Conference of State Legislatures at www.ncsl.org.

athletes and a parent and/or guardian sign and return a concussion and
head injury information sheet on
a yearly basis before the athlete’s
first practice or being allowed to
compete;
•

Immediate removal if concussion
suspected: Youth athletes suspected of having sustained a concussion
in a practice or game must be immediately removed from competition;
and

•

Written clearance before return
to play: Youth athletes who have
been taken out of a game because
of a suspected concussion are not
allowed to return to play until
after:
•

•

(keywords: concussion + name of state)

A Model State Concussion Law
The first state law to be enacted was in
2009 in the State of Washington ( Zackery Lystedt Law) imposes an extensive
set of requirements on school and nonschool-sponsored, youth sports programs. The law addresses a wide range
of RTP, RTL, and education issues for
coaches, student-athletes and parents.
The statute contains the following key
components:
•

•

Guidelines/education: Calls for
school districts board of directors and state interscholastic activities association to develop concussion guidelines and educational
programs.
Mandatory consent: Requires youth

•

being evaluated by a health care
provider with specific training
in the evaluation and management of concussions and
receiving written clearance
to return to play from that
health care provider (this does
not strictly bar same day return to play).

Legal immunity: A school district
complying with the law is immune
from liability for injury or death
of an athlete participating in a private, non-profit youth sports program due to action or inaction of
persons employed by or under contract with the sports program if:
•
•
•

the action or inaction occurs
on school property
the nonprofit provides proof
of insurance, and
the nonprofit provides a statement of compliance with the
policies for management of
concussion and head injury in
youth sports

Administrative Recommendations
The following are a few administrative
recommendations when developing a
concussion policy:
•

Athletic directors should include
the full-text of both the state
law and state association requirements should be included in coaching handbooks and in-service programs.

•

Athletic directors should create
and use of a Concussion Incident
Form/Concussion Clearance Form
on which a coach or trainer will
provide a brief description of any
suspected head injury to a student-athlete, document the RTP
protocol that is employed, and to
which may be attached the written
RTP clearance by the appropriate
medical personnel.

•

Athletic directors should clarify for student-athletes and parents that the school retains the
right to refuse to grant medical
clearance for an athlete’s RTP if
evidence is provided by any qualified individual (a coach, athletic
trainer or other appropriate medical professional) that the athlete
remains concussion-symptomatic.

The secret of getting ahead
is getting started. The secret
of getting started is breaking
your complex overwhelming
tasks into small manageable
tasks, and then starting on
the first one.
— Mark Twain
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Faulty Design
of

Aquatic Facility
Introduction

Plaintiff, Erin Smith, was running to prevent a child from falling into the water at a swimming pool and slipped
on a splash pad into a fountain fixture that was slightly elevated from the ground in Bend, Oregon, which resulted in a
serious ankle injury.

Facts

The pool expansion project in the Bend Metropolitan Park
and Recreation District had a team of an architect, aquatic
consultant and district staff. This staff created the layout
of what they wanted the new pool area to look like and the
defendant’s board of directors reviewed then approved this
expansion. Throughout different testimonies, it was found
that Matthew Mercer, the project manager, was the one who
selected the splash pads and fixtures that were eventually
set in place. Did he have the authority to make this decision?
More importantly, was he afforded immunity in making this
decision?

unknown whether or not this required a discretionary decision (2011, 7).

Complaint

Erin Smith filed a negligence claim against the City of Bend
Metropolitan Park and Recreation District, contending four
allegations. Two of these had to do with the City’s decision
to choose and place the fountain fixtures while the other
two were about the defendant’s failure to provide sufficient
warnings about them.

Findings

The trial court granted the City’s motion for summary judgment on the grounds that the choice of the design for these
splash pads was a discretionary decision. The trial court
also wanted to address that the plaintiff’s injuries were not
caused by the defendant’s failure to warn, which was granted as well. Upon this case being introduced to the appellate
court, they wanted to understand a little deeper into the
process of choosing the splash pads and fountain fixtures
that Erin Smith was injured on.
The thought about the defendant causing the plaintiff’s injuries was rejected because it was found that Erin Smith knew
of the dangers at the pool, therefore there was no causation
and the appellate court agreed with this. According to Justice Schuman, the higher court reversed the trial court in
part and remanded their decision on summary judgment regarding the placement of the fountain covers because it was
5 Indiana AHPERD

To help paint a picture of the fountain fixtures on which
Erin Smith was injured, Justice Schuman described the outdoor children’s pool fountains as “a circular, metal fountain cover that tapers up to a maximum height of about one-
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Erin Smith v. Bend Metropolitan Park and Recreation District

Aubrey Kettrick, Graduate Student, Indiana University
Sarah J. Young, Associate Professor, Indiana University
Aubrey Kettrick (kettricka@indiana.edu) is a graduate student
Sarah J. Young (sarjyoung@indiana.edu) is an associate professor,
in the Department of Recreation, Park and Tourism Studies at Indiana University in Bloomington, IN 47405.

half inch above the surface of the splash pad” (2011, 3). It is
important to note that there were eight of these fountain

munity is, the definition is as follows: “Discretionary immunity protects actions that embody ‘a choice among alternative public policies by persons to whom responsibility for
such policies have been delegated’” (Miller v Grants Pass
Irrigation District, 1984). The board of builders for the
pool expansion made a choice about where these fountains
should go and this was considered a policy decision grounded by their authority. So based on this and the definition of
discretionary immunity, the court thought this was a “policy-driven discretionary decision” and it was beginning to
look more in favor of the defendant.

fixtures because it was not as if there was a single one in the
middle of the pool area.

Yet, the project manager for the pool expansion and the one
who chose the splash pad surface, explained that researching and choosing the different splash pad surfaces was a part
of his day-to-day duties; making those actions ministerial
which would not be protected under immunity. However, it
was found the board never, orally or in writing, directed him
on what type of cover to use, bringing into question whether
the project manager’s decisions were discretionary or ministerial. In other words, were his actions immune from negligence claims or not? There is a recent case Justice Schuman
brings up in his Opinion that helps clarify the question involving whether Mercer’s decisions were immune since he
said it was in his duties and it was questionable whether the
board truly delegated this decision to him. Vokoun v. City of
Lake Oswego, in brief, was about a homeowner who had ruined
property because of an improperly designed drainage path
(2002). The Supreme Court deemed in Vokoun v. City of Lake
Oswego that it was not the city’s fault, but the negligence
of the maintenance employees because performing these repairs was in their day-to-day duties (2002). This aligned with
how Mercer’s decision was the one that mattered because he
agreed his decision on which splash pad surface to use was,
in fact, in his “day-to-day” duties, which would therefore be
identified as ministerial and not discretionary.

To allow further understanding of what discretionary im-

He did not consider taking all safety precautions in the
www.inahperd.org 6

placement of the fountain covers or the way he chose them
based on his testimony saying “I just wasn’t concerned—
well, frankly, I never thought about it” after being asked
about whether he thought of the hazards of the fountains
(Schuman, 2011).
The issue of whose decision it was to decide on the design of
the fountain covers ended in the plaintiff’s favor because
the jurors found that this was not a decision Mercer should
have made based on his scope of authority. The parties disagreed on whose decision this should have been and whether
this type of decision was something that should be protected
under discretionary immunity. Mercer contended that his
decisions were within his day-to-day duties, however this was
not a policy decision and therefore it was found to be ministerial.

Verdict

The court was indifferent on whether or not the defendant
was entitled to discretionary immunity; the trial court’s
decision was to grant the defendant’s motion for summary
judgment and the plaintiff’s first two claims of negligence.
After this decision, the appellate court ruled that the defendant was not protected because it was a ministerial decision.

sult because the idea of delegating tasks is so no one is overwhelmed with work and the tasks are done with diligence.

References
Miller v. Grants Pass Irrigation District, 686 P.2d 324 (1984).
Retrieved from: http://www.lexisnexis.com.ezproxy.lib.indiana.edu/hottopics/lnacademic/
Smith v. Bend Metropolitan Park and Recreation District, 286
P.3d 789 (2011). Retrieved from: http://www.lexisnexis.com.ezproxy.lib.indiana.edu/hottopics/lnacademic/
Vokoun v. City of Lake Oswego, 56P.3d 396 (2002). Retrieved
from: http://www.lexisnexis.com.ezproxy.lib.indiana.edu/hottopics/lnacademic/

Implications

Based on this case, the ambiguity of what qualifies for ministerial or discretionary immunity seemed to be the topic of
utmost importance. A major category of defense for individuals and service providers in the field of recreation is to be
immune from liability. So what is the basis for distinction between these acts? Discretionary acts are those that involve
decision-making and the people are usually in managerial positions. Ministerial acts are classified as tasks lower level
employees do such as performing a duty they were directed
to do from a superior. Given these short descriptions, the
line between these two acts is at best very blurred. Organizations need to understand the differences between these
two acts because putting decisions on lower level staff
during a large project could be detrimental to the direction
your organization is headed in.
This case applies to the recreational industry because children areas at water parks and pools are becoming more popular and a policy needs to be put in place. The policy could
be to set a universal cover used at sites as a regulation and
to define what are acceptable or unacceptable splash pads
would both prevent this from happening in the future.
In addition, to prevent this from happening to a municipal
recreation department, it is pertinent to delegate different
tasks and have a specific plan and outline for what each task
is. This should be done in writing and each party should sign
the document so there is no confusion about who is doing
what and what is in a specific person’s day-to-day job description. This could prevent the party liable from being sued
and would likely protect users to a higher standard as a re7 Indiana AHPERD
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Indiana AHPERD
State Conference
November 4-6, 2015
Wyndham Indianapolis West
Indianapolis, Indiana

Conference Information can be found at www.inahperd.org.
IAHPERD greatly appreciates you for keeping your membership records up-to-date.
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#ActiveKidsDoBetter
Let’s Move! Active Schools is
a physical activity and physical
education solution to ensure 60
minutes of physical activity is
the new norm for schools.
Active Schools help kids reach
their greatest potential both in
the classroom and life.

Sign up at
letsmoveschools.org
www.inahperd.org 10

Connect with
AAHPERD
on Social Media

Head over to Facebook and “like” AAHPERD. On
any given day, you could interact with leading experts in
the profession, including award-winning K-12 physical,
health and dance education teachers from across the
country.
Follow @NTAAHPERD and the hashtag
#shapeofthenation on Twitter to find links to other
relevant and engaging articles, free physical activity ideas
for the classroom, and to learn the latest changes taking
place in physical education and school health.
AAHPERD is on Pinterest too (http://www.pinterest.
com/aahperd/). Follow our boards to discover delicious
and healthy recipes to share with your school community
and your own family, downloadable infographics to help
you advocate for quality physical and health education in your local
schools, and much more!

10 Ways to Be
Successful as a Young
Professional
By Jared Leghorn, Bristol Middle School, West Hartford, CT

Do you
know
someone
who’d
enjoy
10. Find a mentor
in your
field and
learn from
him/her.
If a mentor
is not assigned
to Indiana
you in yourAHPERD
district, askJournal?
for suggestions from
The
your physical education coordinator or principal.
9. Read professional articles that will broaden your knowledge
Send
their
contact
and
we’ll
sendLike
them
and
helpusmake
you
a more information,
effective teacher
(e.g.,
“Teach
a
an
amazing
opportunity
and
outstanding
information.
Champion,” “Marzano’s Classroom Management”).
8. Get connected. Want to work in a certain location? Make sure
the school district knows who you are.
Name of Friend/Colleague
7. Participate in your school community. Make connections with
colleagues.
E-Mail Address
6. Use simple and direct instructions with your students.
5. Keep up with technology and find ways to use it in your classes.
Referral Name (Optional)
Don’t force it to fit, but embrace it when it does.
4. Use down time to get to know your students. Care about their
interests and ask
them questions.
That connection
Indiana
AHPERD
Journal will motivate
them to do better in yourKaren
class. Hatch
3. Adjust. You may not always
get through
2007 Wilno
Drive your full lesson. Be
flexible with your class Marion,
and do what
they need, not always what
IN 46952
your lesson plan says.
2. Reflect. Think about the things that went well without always
getting stuck on the things you wish you could change. Mistakes
are okay as long as you learn from them.
1. Be prepared! Always feel prepared and confident in what you are
teaching.

Jump Rope For Heart is a national event created by
the American Heart Association and the American
Alliance for Health, Physical Education, Recreation
and Dance. Students have fun jumping rope while
becoming empowered to improve their health and
help other kids with heart-health issues.
Jump Rope For Heart helps students:
• Learn the value of community service and
contribute to their community’s welfare
• Develop heart-healthy habits while being
physically active
• Learn jump rope skills they can use for the
rest of their lives
• Earn gift certificates for free school P.E.
equipment from U.S. Games
Your efforts to educate your students and raise
funds for research and outreach are vital to
improving kids’ lives.

Call 1-800-AHA-USA1 or
visit heart.org/jump to
get your school involved.

©2012, American Heart Association. Also known as the Heart Fund.

6/12DS5779

16
11 Indiana AHPERD

The mission of our Association is to enhance the credibility of the disciplines through advocacy, professional development, and research-based pedagogies resulting in healthier communities.

BALL STATE+ONLINE
Earn a world-class master’s
degree in coaching education
without leaving the game.
Earn your master’s degree in just five semesters.
You’re passionate about becoming a better coach. But leaving your
coaching position is not an option. What you need is a program with
a world-class reputation and one that’s offered 100 percent online.
Here’s why Ball State University is the industry leader . . .
• Our master of arts in physical education with a coaching
specialization was the first online athletic coaching education
program in the country.

OLYMPIAN LEARNS TO COACH
Erin Gilreath, a 2004 Olympian in the women’s
hammer throw, was looking for a master’s program
in athletic coaching education after retiring from
competition. She chose Ball State because of the
faculty’s world-class reputation.
“Their experience at the highest levels of the sport
gives students an insider’s perspective that they
might not otherwise have,” says Gilreath.
Soon after finishing her master’s, Gilreath became
assistant track and field coach at Indiana State
University. In her first two years as coach, one
of her athletes captured first in the 20 lb. weight
throw and third in the shot put at the NCAA Track
and Field Championships. That same athlete later
participated in the World University Games in
Kazan, Russia, where she advanced to the final
round in the shot put.

• The consumer advocacy group GetEducated.com ranked this
degree the nation’s 19th “Best Buy” among U.S. online master’s
in education degrees for its high quality and affordability.
• Our faculty are known on the national and international stages
of coaching, having coached Olympians and NCAA champion
athletes.
• We provide individual instruction and highly interactive classes
by keeping our class size in a range of 12 to 20 students.
• By taking two classes per semester, you can finish this 30-credit
hour program in five semesters as you work toward the status of
a level five master coach.
• Ball State is fully accredited by the Higher Learning Commission
(HLC) of the North Central Association of Colleges and Schools.
Learn more at www.bsu.edu/online/coaching.

©
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Understanding & Communicating
with Student-Athletes
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Interscholastic Sport Governance
Tonya L. Gimbert, Ph.d
Compliance Coordinator, Indiana State University

Introduction

The most important skill in coaching is the ability to communicate with your players. It is critical to effectively carry
out your roles of leader, teacher, motivator, and organizer. Effective communication not only involves skill in sending messages, but skill in interpreting the messages that come from players and their parents.
The coach cannot be a good communicator without being an excellent listener.

Being a Good Listener
The most successful coaches are the best listeners. They
actual hear what the player has to say and understands what
they are communicating. A good listener will be an effective communicator. Communication is a two-way street.
Being receptive to players’ ideas and concerns is important
to them and informational to coach. By listening to what
players say and asking them how they feel about a point, the
coach can determine how well they are learning. Their input
provides the coach the opportunity to teach what they do
not understand.

Essential Factors in Good Listening Skills
The essential factors in good listening skills include listening positively, objectively, and with interest, checking for clarity of the players’ message. Each of these factors
will be discussed below:

Listening Positively

Players want the chance to be heard and to express themselves. The coach can encourage this by using affirmative
head nods and occasional one- to three-word comments (e.g.,
“I understand.”) while you are listening. The quickest way to
cut off communication channels is by giving “no” responses
or negative head nods.

Listening Objectively

Avoid prematurely judging the content of a message. Sincerely consider what players have to say. They may have good
ideas! A good listener creates a warm, non-judgmental atmosphere so players will be encouraged to talk and ask
questions.

Listening With Interest

Being a good listener means being attentive and truly interested in what players have to say. Look and listen with
concern. Listen to what is being said and how it is being said.
Establish good eye contact and make sure your body also reflects your interest in the player’s message. Be receptive to
comments that are critical of you or your coaching. Criticism is the most difficult communication to accept, but it
is often the most helpful in improving behavior.

Checking for Clarity

If the coach is uncertain of what players are communicating,
ask them what they mean. This will help to avoid misinterpretation.

Sending Clear Messages
Any means the coach can use to convey his/her ideas, feelings, instructions, and/or attitudes to others involve communication. Thus, when communicating with players, the
coach’s messages may contain verbal as well as nonverbal information. Nonverbal messages can be transmitted through
facial expressions such as smiling, or through gestures and
body movements.
When the coach sends messages to his/her players, he/she
may, without thinking, send unintentional nonverbal information as well as your intentional verbal message. If the
coach’s nonverbal message conflicts with what he/she say,
the message will probably be confusing. For example, when
the coach tells his/her players that they have done a good
job and let his/her shoulders slump and heave a heavy sigh,
do not be surprised if players are less receptive to the next
attempt at praise.
Another example of mixed messages occurs when the coach
tells his/her players they should never question officials’
calls and then denounce an official’s decision. If the need
should arise to question an official’s call, the coach should
ask the official for clarification in a professional manner.

Using a Positive Approach to Communicate
Communication is more effective when the coach uses the
positive approach. The positive approach to communication
between the coach and players involves establishing: mutual
trust, respect, confidence, and cooperation.

Essential Factors in Sending Clear Messages

There are five essential factors in sending clear messages including getting and keeping attention, using simple and direct language, checking with players, being consistent, and
using verbal and non-verbal communication. Each of these
factors is discussed below:
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Getting and Keeping Attention

Getting and keeping players’ attention can be accomplished
by making eye contact with them, avoiding potential distractions, being enthusiastic, and emphasizing the importance
of what the coach has to say. For example, when the coach
wants to instruct players on a new skill, organize them so
everything done is visible to them. Be sure that they are not
facing any distractions, such as other players on a nearby
field. It is also helpful to use a story, illustration, or event
that will highlight the importance or focus attention on
the instruction that is to follow.

ning must be placed in a healthy perspective by the coach to
the players and their parents. Sawyer and Gimbert (2014) offers the following four-part philosophy of winning designed
to maximize players’ enjoyment of sport and their chances of
receiving the positive benefits of participation:
•
•
•
•

Winning is not everything, nor is it the only thing,
Failure is not the same thing as losing,
Success is not equivalent to winning, and
Players and their parents should be taught that success
is found in striving for victory” (p. 48).

Using Simple and Direct Language

This “winning philosophy” can be achieved, if the coach
with the encouragement and support of parents, by building
desirable behaviors through the use of his/her reinforcement power. The cornerstone of the positive approach is the
skillful use of reinforcement to increase athletic motivation. The coach’s approach should include, according to Sawyer and Gimbert (2014) the following strategies:

Checking With Your Athletes

•
•

Reduce comments to contain only the specific information
the player needs to know. For example, when a player makes
a mistake in a drill, make sure the feedback is simple, focuses
on one error at a time, and contains only information that
the player can use to correct the mistake. Keep information
simple and specific.

Make certain that players understand what is being said.
Question players to ensure they understood the key points
of your message. For example, the coach is trying to explain
how to run a drill. After showing them the drill, the coach
can save time and frustration by asking players before they
practice the drill where they should be doing. If players
cannot answer the question, they will not be able to run the
drill.

Being Consistent

Make sure actions match the words. When a discrepancy
occurs between what the coach says and what he/she does,
players are affected most by what you do. “Actions speak
louder than words.” The coach needs to practice what he/she
preaches if he/she wishes to effectively communicate with
players and avoid the loss of credibility that comes with inconsistent behaviors.

Using Verbal and Nonverbal Communication

Players are more likely to understand and remember what
the coach has said when they can see it and hear it at the
same time. Using the previous example, if the coach simultaneously demonstrates the drill, while explaining the key
points it will result in clearer instructions.

Guidelines for Relating Effectively to Players
By creating a psychologically healthy situation, all players can be winners. That is the message that needs to be sent
clearly to the players and their parents. The coach must emphasize the use of reinforcement and encouragement while
discouraging the use of punishment and criticism.

A Winning Philosophy
Because of the educational potential of sport, players can
learn from winning and losing. But for this to happen, win15 Indiana AHPERD

•
•

Be liberal with reinforcement,
Have realistic expectations and consistently reinforce
achievement,
Give reinforcement for desirable behavior as soon as it
happens, and
Reinforce effort as much as results.

When reacting to mistakes the coach should:
•
•
•

•
•

Give encouragement immediately after the mistake.
If the athlete knows how to correct the mistake, encouragement alone is sufficient,
When appropriate, give corrective instruction after a
mistake, but always do so in an encouraging and positive
way,
Do not punish when things go wrong, and
Do not give corrective instruction in a hostile or punitive way (p. 48).

The coach must show the players that he/she can teach them
to develop their skills, and that he/she is willing to make the
effort to do so. The positive approach to coaching is characterized by liberal use of reinforcement and encouragement.
The coach can use spontaneous or self-initiated coaching behaviors to get positive things to happen, and create a good
learning experience. Sawyer and Gimbert (2014) suggest the
coach should do the following to get positive things to happen, including:
•
•
•
•
•

Set a good example of behavior,
Encourage effort, do not demand results,
In giving encouragement, be selective so that it is meaningful,
Never give encouragement or instruction in a sarcastic
or degrading manner, and
Encourage players to be supportive of each other, and
reinforce then when they do so.

The mission of our Association is to enhance the credibility of the disciplines through advocacy, professional development, and research-based pedagogies resulting in healthier communities.

Further, the coach can create a good learning atmosphere
by:
•
•
•
•

Always give instructions positively,
When giving instructions, be clear and concise,
Show players the correct technique,
Be patient and do not expect or demand more than maximum effort, and Reinforce effort and progress” (p. 49).

Reference
Sawyer, T.H. and Gimbert, T.L.(2014) Indiana LANSE. (5th ed).
Terre Haute, IN: Indiana Center for Sport Education, Inc.
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Shape America’s 2014
Health Education Teacher of the Year
Brad Strand, Ph.D., Professor, North Dakota State University Fargo, ND
Vicki Worrell, Ed.D., Professor ,Emporia State University Emporia, KS
Heidi Stan, Health Education Teacher, Riverside Junior High School Fishers, IN

Interviewed by: Brad Strand, Ph.D., and Vicki Worrell, Ed.D.

Brad:

Thank you for taking part in this round-table discussion and
congratulations on your selection as a SHAPE America Teacher
of the Year (TOY). Being selected as a TOY is a life changing
experience. In the short time since it was announced that you
were a TOY, how has your life changed?

Heidi:

After the national convention in April, it has been a whirlwind!
When I returned to work it was amazing how “recognized” I was
by a lot of our staff and administrators. I really felt special. I have
attended a variety of trainings, and have spent time preparing
presentations.

Vicki:

As we begin, please describe your teaching situation for us.

Heidi:

I currently teach junior high grades 7-8. I have mixed gender
and grade level classes. My class is 60% Physical Education and
40% Health Education and it is called “Wellness”. 80% of the students are year-long, some are semester (if they qualify for foreign language).

Brad:

TOY’s are typically creative, enthusiastic, forward thinking,
and visionary teachers. A few years ago, current SHAPE president-elect Steve Jeffries initiated the PE2020 project in an attempt to define physical education for 2020. As you think of the
future, what innovative changes do you envision in the teaching
of health and physical education in k-12 settings?

Heidi:

I envision there will be great changes and strides made with the
virtual learning and teaching of health and physical education.

Brad:

SHAPE America has restructured it’s five national associations
into one association and has a new structure, new mission statement, and a new brand. From your perspective, as a member
of SHAPE and now a TOY, what do you think SHAPE could or
should do to increase it’s impact as the leading organization for
health and physical education teachers across the United States?

Heidi:

I think SHAPE will create a stronger bond between all content
areas, recognizing we are all one and in this together. I hope with
the new structure we can engage and tempt more professionals
to join this organization to better themselves professionally.

Brad:

First Lady Michelle Obama along with SHAPE America have
partnered in an attempt to grow Let’s Move Active Schools
(LMAS) and reduce the childhood obesity problem facing our
nation’s children. How have you implemented LMAS and what
impact have you seen in your personal settings?

Heidi:

We are a registered school, and use some of the strategies from
LMAS. We have not met with anyone or set up programing. We
offer physical education, I am working on getting teachers to do
brain breaks or activity during school beyond physical education, offering before/after school options (besides sports), host a
health and fitness fair, and incentives for staff currently.

Brad:

Many professionals say that today’s generation of children are
less active than those of previous generations and that this generation of children is the first to have a lower life expectancy
than that of their parents. As one who works in a k-12 setting,
what changes have you seen in your students in regards to their
willingness to participate in physical activity in both in-school
and out-of-school settings? Do you agree that today’s children
are less active?

Heidi:

I believe that the already “active” students are far more “active”
then they were years ago. The amount of travel and club sports
is a year-long commitment. However, beyond those athletes the
majority of students aren’t willing to be as active after or before school if they aren’t in sports. For some of these students
physical education participation is even a struggle. I find it very
interesting that a lot of the time it’s just as much a “parent” issue
that allows this mentality or behavior. I probably get 1000 parent
notes by the end of each school year for their kids to “sit out” of
physical education (not counting doctors notes…. Speaking of
which… it would be nice if we could also educate our doctors on
releasing students for PE alternate activities. I do not allow my
student to have a “NO PE” note. I request that the doctor give a
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note of something they “can” do in class when everyone else is
active or engaged)

Vicki:

Many teachers in our profession do not belong to either their
state AHPERD organization or to SHAPE America. From your
perspective, what are the benefits of being a member of your
state AHPERD organization or of SHAPE America?

Heidi:

I get to collaborate with other dedicated professionals, help
shape the states Health and physical education programs, and
get support from all the different content areas. I believe it also
provides assurance that I am doing “best practice” and am considered the “go to “ person in my building and district.

Vicki:

Many teachers are now being required to prove they positively impact student learning. Administrators are thus being required to assess the impact their teachers have made on student
growth. Fitness testing is often the avenue being suggested to
measure such growth. Fitness assessments are not appropriate for K-2 age levels and only assess one of the five standards.
Aside from use of fitness scores, in your opinion, what measures
could also be used to assess impact of student growth?

Heidi:

Vicki:

Technology is everywhere. Many schools provide all students
with tablets or iPads. Heart rate monitors, pedometers, digital
cameras, etc. are now common in many schools. Do you integrate technology with your students, parents, administrators, or
community? If so, please explain.

Heidi:

We use iPads, students go 1 to1 next year. I use them in the
health classroom (apps, station-work, etc), station-work is also
done in the gym with them, as well as taping and assessing activities, work for injured students, various apps for yoga, fitness,
etc. Currently working on doing QR codes for our fitness room.

Brad:

Thank you so much for being a part of this round-table discussion. Do you have a final piece of advise for others who are trying to address the issues (fitness assessment, obesity, technology, professional membership) we have talked about during this
round-table.

Heidi:

You can do it! Most likely, you are already doing some (if not all)
of these things. A little bit of change, and time will go a long way
for you professionally and your students personally! If you’re
stuck…ask someone! I love to share my ideas and work! Hang
in there!

Fitness portfolios/journals/online blogs, and perhaps a combination of performance and written measures. We use fitness
gram for physical education also, we like it and are piloting it
for the state!

Vicki:

Fitnessgram is the test of choice in assessing student fitness levels. Share the innovative ways you address fitness education in
your curriculum.

Heidi:

We use Fitness Gram. We offer physical education three days
per week. In our physical education classrooms, we spend two
days on “Sport or unit” lessons and one day on Fitness specific
curriculum. We rotate every five weeks. During week 1 teachers
focus on cardiovascular activities, in week 2 they focus on muscular strength and endurance, during week 3 the topic is flexibility, week 4 – skill related components of fitness (power, speed,
agility, eye hand coordination, etc), and week 4 is any choice of
fitness game. We also spend the majority of the first 9 weeks
talking about health and health related (and skill) fitness components together to set the framework for the year. I currently
created a Fit Stan I. Mal project that I am trying to tweak to use
as an assessment for my students (as they become the health,
fitness and nutrition trainer).
This article is the result of an interview Heidi had with Vicki and Brad, both AAHPERD past-presidents.
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Advocacy
Abstract
Education advocacy efforts for promoting the non-core or special subjects
have been modest and although well organized, not robustly exercised by educators. The number of professional physical educators that take ownership
of their discipline through planning and/or participation in advocacy efforts
in their schools or communities is not well documented. Are educators aware
that many of activities or responsibilities that they engage in may be advocacy efforts designed to promotion their discipline? Optimal course projects
should directly and positively impact the community youth who receive educational services and increase community awareness of quality health and
physical education programming. The purpose of this study is to determine
prospective (first three years of teaching) self-efficacy of teacher preparation students for physical education advocacy efforts (i.e., engaging in, developing, planning certain profession-based activities). Overall, students
had highest efficacy for professional development activities and lowest for
standards-based planning and assessment. Pre-professionals (students in upper level coursework) were more confident than early majors for physical
education advocacy on multiple categories of involvement although results
were not significant. Relationships between advocacy categories were strong
to moderate. These findings support the necessity of teacher preparation programs to thread a variety of advocacy projects and opportunities through
out coursework and stress grass roots’ advocacy through effective pedagogy,
community outreach, and investment in professional organizations.
Key words:
advocacy, teacher preparation, self-efficacy,
community outreach
Advocacy is defined as active support for a cause, the act of pleading for,
supporting, or recommending a course of action; active promotion (American
Heritage®, 2011). Education advocacy efforts for promoting the non-core or
special subjects have been modest and although well organized, not robustly exercised by educators. These efforts often include written commentary
embedded in education-based websites or newsletters. These position articles,
posts, or blogs highlight the need for performance art (e.g., dance, theatre,
debate), literary art (e.g., creative essays, journalism), social sciences and humanities (e.g., psychology, sociology, philosophy, foreign language), as well
as physical education, to be maintained along with the typical academic
core subjects (e.g., math, science, English/reading, technology) in public K-12
schools. The real dearth of information lies in how novice or pre-service educators learn and develop advocacy skills for their respective academic disciplines. Preparing young educators to promote and showcase the value of their
discipline in the face of diminished importance by colleagues, administrators,
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and public policy is critical.
Although No Child Left Behind (NCLB, 2002) was designed to
focus on closing achievement gaps for minority and underprivileged students with their peers, the NCLB assessment
focus targeted specific areas of math, science, and reading.
Since entire schools must show proficient student outcomes
or experience consequences of losing students to “stronger”
schools in the district or complete restructuring, the stakes
on assessment outcomes are quite high. Assessments in the
target subjects have driven administrators, educators, and
curriculum in a way that has undermined ‘non-core’ subjects
or subjects that were not directed for assessment by reducing allotted time for classes or removing subject areas from
the school altogether.
Several non-core disciplines have faced challenges related
to neglect in educational resources, specifically, financial
support and hiring and retention of qualified, licensed educators with expertise in these disciplines. This economically
driven reduction in non-core academics in K-12 education
also results in reductions in teacher preparation programs
and resources for aspiring and pre-service teachers at universities (Freedberg, 2013; Arzberger & Langer, 2014). The cycle unfolds in a larger scope in that many U.S. universities
are reporting overall low enrollment in undergraduate
teacher preparation programs (Erdley & Harris, 2013; Sanchez, 2014). Pedagogy as an applied science may be threatened
creating gross gaps in the education process, most importantly for students during their K-12 school experience. The
phenomena outlined above present critical questions: Who
will teach our kids (i.e., K-12 students) and who will teach
our teachers (i.e. pre-service teachers)?
The core curricular disciplines have some protections under
government legislation such as the Elementary and Secondary Education Act (ESEA; U.S. Department of Education, 2015)
since these disciplines are recognized as priority for schools
to adequately prepare generations to be productive and competitive in society and the work force. This education philosophy means that non-core disciplines are charged with showcasing and reinforcing their unique curricular value within
the K-12 public education system. Where should or will, such
efforts emerge from? Are veteran teachers of non-core academic subjects prepared for the battle? Do they believe that
their efforts in advocating for their disciplines will influence education policy or facilitate policy change?
Specific to physical education, the advocacy efforts have
been chiefly sustained by non-professional physical education supporters. Examples include Richard Simmons’ P.E. Crusade (2015), POLAR USA (heart rate technology), Alliance
for a Healthier Generation (2015), and SHAPE SPEAK Out!
Day (SHAPE America, 2015). The purpose of one of the largest and best organized advocacy efforts, SPEAK Out! Day, is
to present and discuss the real challenges to youth health
(physical and mental) and educational experiences as a result of diminished physical education and activity opportunities with legislators on Capitol Hill. State representation
for this event has been marginal (i.e., 25 states in 2010; Jeffries, 2010) and the 2013 event had 67 physical educators in
attendance from the nation’s physical education pedagogy
profession of over 300,000; only 17 of these were K-12 educa25 Indiana AHPERD

tors (J. Mihoc, personal communication, June 11, 2013). This
year the SPEAK Out! Event hosted just over 100 health and
physical educators representing 37 states, but these numbers
are still small in light of the number of teachers that are
potentially impacted by education policy specific to health
and physical education. Why are so few of our nation’s physical education practitioners actively advocating for their
own profession? Do teachers recognize that many teaching
activities or responsibilities that they are engaged in are in
fact, advocacy efforts, grass roots promotion of their discipline?
The lack of advocacy or at least attendance at advocacy
events also seems to trickle down to the state and local
level (Jeffries, 2010). The number of professional physical
educators that take ownership of their discipline through
planning and/or participation in advocacy efforts in their
schools or communities is not well documented. Program
cuts and curriculum reorganization suggest reduced importance of physical education as a necessary academic
discipline (Baroso, McCullum-Gomez, Hoelscher, Kelder, &
Murray, 2005). One strategy to combat this paradigm is to increase community outreach in promoting physical education
programs. Connecting with the community, through various
outlets, can increase awareness and visibility of effective
physical education and activity programs for children’s
health and well-being, as well as the importance of competent physical educators.
A 2009 report prepared for NASPE found that approximately 75% of the 1100+ K-12 physical educators surveyed had a
membership in a discipline-specific professional organization and approximately 60% had attended a profession-based
conference in the last year (Roslow, 2009). This report also
highlighted that over half of the educators are required
to pursue professional development opportunities and are
provided resources for professional development (time off,
financial compensation). Although professional development is critical for educator growth, advocacy efforts are
critical for progress and sustenance of physical education
as an academic discipline and career security for our educators. Professional development opportunities include state,
regional, and national conferences, teaching or coaching
workshops, university courses, webinars and other similar
venues. The focus of many of these venues is networking,
teaching and coaching pedagogy, and science-based practices
(SHAPE, 2015). Advocacy as a practice is typically under-emphasized at these venue types despite the importance of such
efforts.
Several reasons and arguments for the dearth of advocacy efforts include costly travel, time commitments, inadequate compensation, and lack of training in advocacy during
pre-service experiences (Jeffries, 2010). Young professionals
may be ill equipped or lack experience with the skill set to
plan and implement advocacy programs. The lack of training
in, and awareness of, advocacy for the profession could be
a key to understanding why the physical activity profession
(and other “specials”) lacks acceptance as an important educational content area. The focus of this study was to assess
students’ efficacy (situational confidence) for discipline advocacy. What types of opportunities can pre-service teachers
engage in for learning, planning and implementing different
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types of advocacy efforts showcasing their profession and
how confident are pre-service teachers in engaging in such
efforts?
Some university physical education teacher preparation programs commit to providing such opportunities to its pre-service teachers via coursework and outreach programs. Examples of current advocacy-based programs within physical
education teacher preparation programs are: adapted physical activity lab experiences for children with disabilities in
the community, showcase presentations for sharing the value
and qualities of health and physical education for parents
and administrators in the community, campus-based advocacy through university-wide game and fitness days promoting
the physical education teaching profession, and attendance
and membership in state or national professional education
associations.
Another great advocacy resource is the university instructor. These professionals often have K-12 teaching experience
and advanced degrees in pedagogy for physical education
and health. They model best practices in planning and teaching but can also contribute to professional student development during lecture discussion about health and physical
education. Using language in discussing physical education
and health as academic subjects; words such as ‘physical education’ versus ‘gym’ and “your classroom” when conversing
about physical activity space (e.g., gymnasium, cafeteria,
outdoor fields and courts) begin to help aspirant teachers
to establish academic vocabulary that is used by teachers in
more traditional classroom subjects. Ní Chróinín & Coulter
(2012) surveyed 326 pre-service teachers and found that early program, aspirant teachers defined physical education in
reference to sport and fitness/health outcomes, whereas as
these students got near the end of their teacher education
program they tended to utilize terms to define physical education more from a educational and teaching context, such
as equal opportunities for students and aspects of teaching
fair play. These results highlight that aspirant teachers will
experience a change in understanding of both what the discipline is designed to offer K-12 students and their role in providing a multitude of educational opportunities for their
students. As students progress in their preparation and gain
deeper understanding for the education process, teaching,
and learning, they may be ready to take more responsibility
for their professional growth and outreach.
The importance of active engagement in these types of advocacy opportunities is not well understood among undergraduates in teacher preparation programs. Course projects that
provide students with some ownership of their discipline
through community visibility and that require students to
be creative in promoting (e.g., marketing, preparation, delivery) the importance of their profession. Optimal course
projects should directly and positively impact the community youth who receive educational services and increase community awareness of quality health and physical education
programming. Pre-service teacher projects will also impact
community education consumers who have children or other
investments (personal or professional) by highlighting the
specific goals and objectives that the current generation of
physical education professionals will bring to the schools,
programs and the children. The purpose of this study is to de-

termine current and prospective (first three years of teaching) self-efficacy of students for physical education advocacy efforts (i.e., engagement, development, planning in various
profession-based activities).
Hypothesis forwarded for examination in this study is that
pre-service students who have taken two or more higher level courses (pre-professionals, 300 level or higher) will have
higher efficacy for advocacy than students who have taken ONLY 100-200 level courses (early majors). Additionally,
exploratory correlation analyses will be conducted to determine any significant relationships between students’ efficacy among different categories of advocacy projects and
opportunities. Strong relationships between advocacy categories may highlight projects that contribute to teacher
confidence in engaging in other advocacy activities.

Methods
Upon approval from the institutional review board (IRB) of
the university, physical education majors from a Midwest
university with an accredited physical education teacher
preparation program were contacted by the primary investigator via visits to current pedagogy classes, email messaging, and posting on a list serve (Blackboard) for physical
education majors. Students were provided with study information and protocol for survey completion and provided a
survey link for accessing the online efficacy survey (Qualtrics, Provo, UT). All survey responses were completed (~10
to 15 minutes) and the completed survey output for this paper was generated using Qualtrics software, Version 2015 of
the Qualtrics Research Suite.
Informed consent was assumed as students voluntarily complete the survey. Participants were informed that they could
withdraw consent by terminating the online survey session
at time during survey completion with no penalty for termination. This was a single time data collection in accordance
with the grant proposal that supported this particular project.
The survey was developed for use by the primary investigator and reviewed by physical education professional faculty
for readability, relevance, and validity. Additionally, four
open-ended qualitative items were included on the survey
to determine general knowledge of advocacy and attitudes
towards outreach projects. These items will be utilized for
future research, education purposes, and course project development, thus the results are not included in this study.
Bandura’s (1986) protocol for assessing strength of self-efficacy was utilized. Fourteen efficacy items were presented
to students and for each item students were asked to “Rate
your degree of confidence by recording a number from 0 to 100
for each situation presented below.” (see Table 1). Items represented three categories of professional development opportunities and responsibilities reflective of advocacy efforts
in education.
The three categories focus on planning and implementation of and engagement in:
1.

standards-based planning and assessment (SPA, five
items),
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2.
3.

community outreach and promotion to educational
stakeholders (COP, five items), and
professional organization engagement (POE, four items;

involvement in professional development, grant writing).
The participants were asked to speculate on their efficacy
for engaging in specific advocacy efforts in their first three
years of teaching in a K-12 educational setting, therefore,
the student responses were prospective.
Basic descriptive statistical analyses were conducted to
determine mean efficacy scores for the different advocacy
categories. Pearson product moment correlations were run
to reveal any statistically significant relationships between
advocacy categories via efficacy values. Finally, group differences (two groups based upon teacher preparation experience) were examined with independent t-tests for the three
difference advocacy categories. The two groups were identified as early majors and pre-professionals distinguished by
100-200 level courses and 300-400 level courses, respectively.

Results
Twenty-four physical education majors (N = 24) completed
the survey. Fourteen students were in their first or second
year of the program, six students were in 300 and/or 400 level
teacher preparation courses, and four students were in their
student teaching experience.
Student experience was also used to categorize the students into two groups:
1.
2.

early majors,
pre-professionals;

this categorization is consistent with student experience
with various lesson and project planning and implementation.
Descriptive statistics (see Table 1) show that the category
with the highest mean efficacy was for POE, the highest single efficacy item within this category was for professional
membership (m=73.85, SD=21.18) and the item with the lowest mean efficacy was grant writing (m=61.54, SD=23.27). The
COP category had the second highest mean efficacy with
the highest single item score for presenting P.E. and health
values to parents/guardians (m=75.00, SD=22.14) and health
education advocacy planning item represented the lowest efficacy score (m=60.77, SD=23.31). The category that
had the lowest mean efficacy was SPA. The highest efficacy
item within this category was assessment for lesson objectives (m=67.69, SD=25.03) and the lowest single item efficacy
score was for lesson planning aligned with SHAPE standards
(m=62.31, SD=28.61).
Group differences in efficacy for the three advocacy categories were examined with independent t-tests. Pre-professionals had higher mean efficacy for planning (M = 72.4, SD
= 21.72) than early majors (M = 55.0, SD = 23.41), had higher
presentation efficacy (M = 73.4, SD = 15.38) than early majors
(M = 61.6, SD = 19.79), and scored higher on efficacy for professional development (M = 71.5, SD = 10.35) than early majors (M = 61.3, SD = 19.75). However, none of these differences
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emerged as significant at the p < .05 level, t (22) = -1.85, p =
.08, t (22) = -1.58, p = .13, and t (22) = -1.49, p = .15, respectively.
Table 1 also highlights Pearson product moment correlations between the categories that represent advocacy skills
and opportunities for physical education teacher preparation students. Significant relationships emerged between SPA
and COP and between COP and POE. Students who had higher
efficacy for planning and assessment had higher efficacy for
engaging in community outreach and health and physical education promotion. Likewise students who had higher efficacy for engaging in community outreach had higher efficacy
for engaging in professional organization activities. A modest relationship emerged between planning and assessment
and engagement in professional organizations.

Discussion
Teacher efficacy has been examined for inclusive classroom
readiness (Loreman, Sharma, & Forlin, 2013), education technologies and computer integration in physical education
(Varol, 2014), and non-specialist teachers’ confidence to
teach physical education (Morgan & Bourke, 2008).
Bandura (1997) posits that efficacy beliefs can be developed and/or enhanced via four mechanisms,
1.
2.
3.
4.

personal mastery experiences,
vicarious experiences (modeling),
social persuasions, and
physiological or affective reactions.

Because self-efficacy beliefs are situational in nature,
breadth and depth of individuals’ experiences and environmental context appear to be pivotal in the development of
confidence for engaging in certain behaviors. Teacher efficacy or effectiveness in promoting physical education as a
valuable, academic discipline is a worthy skill to nurture
and facilitate among young educators.
For novice educators immersed in their preparation coursework, both experience and context are important factors to
their confidence in being successful, navigating the professional requirements, and contributing to the educational
climate in a positive way. Preparation programs that provide experiences that pre-service teachers will encounter in
their professional placements are responsible and applauded.
Graduates from accredited programs that are guided by professional standards forwarded from national councils such
as the Council for the Accreditation of Professional Educators (CAEP) report that preparation experiences aligned
closely with “real world” career expectations are most valuable (CAEP, 2014).
Higher education instructors often have P-12 teaching experience that serves them well when directing students’ teacher preparation experiences. Those educators who work closely with aspirant and pre-service teachers are charged with
delivering both pedagogical content and opportunities for
practices that help promote and advocate for their respective academic discipline. This is particularly critical for academics that are not considered core subjects and have been
reduced in importance and resources in light of increased
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emphasis on math, science, and language arts. Educators in
teacher preparation programs for non-core subjects who
integrate projects and opportunities that promote professional advocacy enable their students to practice and hone
advocacy skills that will serve them well in their careers.
Physical educators have been relegated to sharing resources
(i.e., time and funding) with other colleagues in both academic core and special subjects, are often required to spend
preparation and class time assisting with common core (mathematics and language arts) assessment subject matter, and
are attempting to teach critical physical literacy skills in
limited space and time. These educators often experience administrators and colleagues reinforcing diminished importance of physical education through scheduling of school
day events (e.g., picture day, assemblies, holiday and fundraising events) in the physical education classroom (i.e., gymnasium). Although these practices may seem innocuous to many
school personnel, asking a math or reading educator to give
up time and space for non-academic events is extremely rare.
These practices also impact physical educators’ feelings of
collegiality and worthiness among their peers (MacDonald,
1995; O’Sullivan, 1989; Templin, 1988). Lux (2010) highlights
the need for strategies to increase visibility and perceptions
of value for physical education professionals. This project
focused specifically on advocacy efforts that are easily
accessed and utilized by young professionals in their preparation programs. Efficacy for developing an advocacy skill
set that may be carried into their career is possible through
exposure to, and engagement in, advocacy projects. Projects
highlighted in this study include direct student interactions (e.g., planning and assessment), community outreach,
and professional development.
Overall participant efficacy was highest for POE category,
a finding that could be expected for students in this particular program, as all teacher preparation majors are required to attend a professional conference as a part of their
decision point requirements (i.e., a set of benchmarks for
completion of coursework and other professional requirements). Conference attendance often includes professional
membership for many organizations. Several of the students
meet this requirement early in their program and all students would have met this requirement by their final year
of their program. The COP category was second highest for
overall mean efficacy. This finding is surprising in that many
of the outreach presentations to parent groups and administrators are developed and delivered in the 300 or 400 level
courses and planning and implementing of community events
is also a late program requirement. However, differences in
the teacher groups were evident as pre-professionals rated
their confidence for engaging in community outreach 10%
higher than early majors. Although this difference in efficacy was not significant, it still showcases the importance of
experience in developing confidence for ability to engage in
advocacy outreach as students enter in to their professional careers (Bandura, 1997).
Finally, the category of SPA had the lowest overall efficacy
scores. This finding emerges as a target for teacher preparation program faculty. Students in this program begin learning about standards-based planning and assessment in early
courses but do not begin detailed, progressive lesson plan-

ning until 300-400 level coursework. Henninger and Carlson
(2011) identify the importance of persistent and consistent
standards-based curriculum planning (including unit and
lesson planning) and assessment of learning outcomes as
strategies to increase the value of K-12 physical education.
They see this planning and assessment skill set as an important contributor to teacher efficacy and reduced burn out
as well as decreased marginalization of physical education
as an academic subject.
Solid suggestions to guide young professionals throughout their coursework and into their careers include,
1.
2.
3.
4.

communicating the importance of planning and assessment,
integrating planning and assessment into earlier coursework,
providing critical, constructive feedback on projects
that include planning and assessment and
modeling effective planning and assessment by program
faculty (self-efficacy tenet, Bandura, 1986).

Although group mean differences were not statistically significant, descriptive results reinforce the influence
of experience as the means for the pre-service group were
higher on all three advocacy categories. This finding reinforces the principles of self-efficacy theory (Bandura,
1986) for enhanced confidence in prospective activities as a
young professional. Students in the pre-professional group
were provided mastery experiences/performance accomplishments via multiple opportunities in upper level coursework
for lesson planning and assessment and guided in community presentations for parents and administrators. Students
were directed in grant writing for program funding during
in-class workshops (social persuasion) and interactive class
discussion with successful grant recipients (modeling). Early
majors do have professional development requirements with
professional organization membership and engagement and
are exposed to lesson planning but do not get the breadth or
depth of advocacy experience until upper level coursework.
The relationship between SPA and COP is encouraging as the
students who feel high efficacy for standards-based planning and assessment also feel they can effectively communicate the value and necessity of their health and physical education programming with parents and administrators. This
relationship supports the necessity of course assignments
and projects that target planning and assessment skills.
Students in teacher preparation programs should also be
expected to develop teaching and assessment philosophies,
position statements (via debates), and professional, showcase
materials (e.g., program brochures, bulletin boards, PTO presentations) all which could be shared with administrators
and parents. The nature of these types of projects should
align with state and national standards and complement
program planning (curriculum, unit, lesson).
The strong association between COP and POE could also be
expected. Students who have engaged in community outreach
presentations and programming have been encouraged to
present these projects at professional conferences. Perhaps
early majors attending professional conferences see their
peers presenting meaningful outreach programs (modeling)
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and aspire to or feel empowered to present as they progress
through the major. Finally, the moderate relationship between SPA and POE suggests that there are other variables
that impact that relationship. One explanation may be that
students perceive these as independent skill sets and have
not yet experienced how professional organization engagement could deeply enhance their daily planning and assessment. These aspirant teachers may not yet understand the
responsibility they will have as physical educators to be a
major public health resource for youth in their communities
(Sallis et al., 2012). Further examination of these relationships is warranted.
Limitations of this study include a small, homogeneous sample size. All students were from a single program at a central Midwest university. The survey captured a cross-sectional, two group cohort that were asked to speculate on
how confident they may feel in their early career to engage
in advocacy efforts. Finally, although the survey was developed according to Bandura’s (1986) guidelines for measuring
self-efficacy, the survey items were newly developed for purposes of this study and more rigorous psychometric integrity
should be pursued in future research with such a measure of
efficacy for physical education advocacy.
Table 1
Overall Efficacy: Means and Correlations
Professional Efficacy

1

1.
Standards-based Planning &
Assessment (SPA)

-

2.
Community Outreach &
Promotion (COP)

2

3

Mean
S.D.

-

0.64

0.71

-

64.62
26.03

67.44
22.95

68.17
21.71
v

v

v

Pearson product moment correlation values of r _ 0.70 are considered strong, r _ 0.69 - r _ 0.30 are considered moderate, and
Pearson r _ 0.29 are considered weak.
v

Many educators are engaging in advocacy efforts through
daily employment of evidence-based planning using national
and state standards. Teaching with increased emphasis on assessment of physical and academic outcomes also lends credibility and value to the physical education discipline. Sallis
and colleagues (2012) applaud these efforts but charge the
new generation of educators to advocate through practices
that increase acceptance of physical and health education
as the key to youth health issues and concerns. Educators
who are willing to promote their discipline at the school,
community, state, and national levels have potential to contribute to the promise of “Health-Optimizing Physical Education.”
Finally, physical and health teacher education preparation
programs should also share the responsibility to provide
aspirant teachers advocacy opportunities and practice. Program faculty need to model effective advocacy in teaching
and community outreach with teaching practicum and assessment lab experiences. Coursework should include rigor29 Indiana AHPERD
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Introduction
Negligence, as outlined in Part I, is any conduct which
falls below the standard established by the courts and
professional associations for the protection of others
against unreasonable risk of harm. According to Sawyer
and Gimbert (2014) there are various levels of negligence
important to physical activity teacher and sport professional are: (a) a commission of an unlawful act, (b) an improper performance of some lawful act, (c) the failure of
a person to act, (d) an intent to commit an act but with
no intention to harm anyone, (e) an intentional act of
an unreasonable character in total disregard for human
safety, (f) the failure to use even slight care or the omission to use ordinary care and diligence to avoid a discovered or apparent danger, and (g) the failure to exercise
great care or an absence of that degree of care and vigilance to which persons of extraordinary prudence and
foresight are accustomed.

What does the extent of injuries/damage have to do
with negligence?

What is the extent of actual injury or damage? Is there a
presence of actual injury or damage? If a young quadriplegic
girl or boy is wheeled into the courtroom that was severely injured while participating in a sport, you can imagine the
dramatic effect on a jury. However, if the damage is emotional strain or harassment, the damage will not be as apparent,
but still can be determined to be present.

What does the extent of injuries/damage have to do
with negligence?

What is the extent of actual injury or damage? Is there a
presence of actual injury or damage? If a young quadriplegic
girl or boy is wheeled into the courtroom who was severely injured while participating in a sport, you can imagine the
dramatic effect on a judge and jury. However, if the damage
is emotional strain or harassment, the damage will not be as
apparent, but still can be determined to be present.

Defenses for Negligence

Carelessness is a fact of life. We all make mistakes in our
professional capacities and sometimes, those careless errors
cause injury to others. It is helpful to understand the appropriate defenses for negligence just in case you are sued. There
are four common defenses for negligence. They include assumption of risk, contributory negligence, comparative negligence, and governmental immunity.

What is assumption of risk?

Wong (2010) suggested the doctrine of “assumption of risk”
has been recognized as a defense against liability in activities such as competitive sports and exercise testing and prescription. It is based on the theory that people who know, understand, and appreciate the danger involved in an activity
and voluntarily engage in it willingly expose themselves to
certain predictable inherent risks. Further, Wong (2010) suggests the defense of assumption of risk is, in fact, quite narrowly confined and restricted by two requirements: first,
that the plaintiff must know, understand, and appreciate the
risk being incurred and second, that the choice to incur it
must be entirely free and voluntary. Since in the ordinary

case there is no conclusive evidence against the plaintiff on
these issues, they normally go to the jury and since juries are
notoriously unfavorable to the defense, the percentage of
cases in which the plaintiff has actually been barred from
recovery by his assumption of the risk is quite small.
Sawyer and Gimbert (2014) indicate “knowledge of the risk”
is the watchword of assumption of risk. Under ordinary circumstances, the plaintiff will not be taken to assume any
risk of either activities or conditions of which he/she is
ignorant. Furthermore, the plaintiff must not only know
of the facts which create the danger but must comprehend
and appreciate the danger itself. If, because of age or lack of
information or experience, he/she does not comprehend the
risk involved in a known situation, he/she will not be taken
to consent to assume it. The standard to be applied is, in theory at least, a subjective one, geared to a particular plaintiff
and situation.
At the same time, it is evident that a purely subjective standard opens a very wide door for the plaintiff who is willing
to testify that he/she did not know or understand the risk.
It is imperative the health/fitness/recreation/sport professional take the time to educate the clientele of all inherent
risks involved in testing procedures and exercise prescriptive programs.
Even where there is knowledge and appreciation of a risk,
the plaintiff may not be barred from recovery where the situation changes to introduce a new element, such as increasing the intensity in a prescribed exercise program without
informing the client. The fact that the plaintiff is fully
aware of one risk does not mean that he/she assumes another
of which he/she is unaware.
Another limitation for the defense of assumption of risk,
according to Nohr (2009), is that the plaintiff is not barred
from recovery unless the choice is a free and voluntary one.
There must first be some manifestation of consent to rely the
defendant of obligation of reasonable conduct; but, even
though the conduct may indicate consent, the risk will not
be taken to be assumed if it appears from his/her words or
from the facts of the situation that he/she does not, in fact,
consent to release the defendant of the obligation to protect the client. It is clear that the sport management professional must make sure the client consents beyond a shadow
of a doubt to participate in exercise testing and a prescriptive exercise program.

What is contributory negligence?

According to Spengler, Anderson, Connaughton, and Baker
III (2009) define contributory negligence as conduct on the
part of the plaintiff contributing as a legal cause to the
harm suffered. It is conduct which falls below the standard
to which the plaintiff is required to conform of his/her own
protection. Unlike assumption of risk, the defense does not
rest upon the idea that the defendant is relieved of any duty
toward the plaintiff. Rather, the plaintiff is denied recovery
because his/her own conduct dis-entitles him/her to maintain the action even though the defendant has breached his/
her duty, has been negligent, and would otherwise be liable.
In the eyes of the law, both parties are at fault and the defense is one of the plaintiff’s error rather than the defenwww.inahperd.org 32

dant’s innocence.

What is comparative negligence?

The hardship of the doctrine of contributory negligence
upon the plaintiff is readily apparent. It places upon one party the entire burden of a loss for which two are, by hypothesis, responsible. The negligence of the defendant has played
no less a part in causing the damage; the plaintiff’s deviation
from the community standard of conduct may even be relatively slight and the defendant’s more extreme. Recently,
however, some states have modified these harsh interpretations and have adopted comparative negligence laws. According to Wong (2010), in these states, the negligence of the
parties is compared on a percentage basis. Although there are
exceptions, generally, under a comparative negligence statute, a player cannot recover if his or her negligence contributes 50% or more to the accident.

What is governmental immunity?

Governmental immunity, according to Sawyer and Gimbert
(2014), is a common-law theory which holds that since the
state and its agencies are sovereign, they cannot be sued
without their consent and should not be held liable for the
negligence of their employees. In recent years, this doctrine
has been widely condemned by legal writers and an increasing number of state courts or legislatures have abolished
governmental immunity. In other states that support the concept, the courts or legislature have found that the purchase
of liability insurance eliminates the defense to the extent of
the insurance coverage or they have created exceptions to
the doctrine by adding the concepts of discretionary duties
(those duties that are not prescribed by law but are discretionary in nature) and ministerial duties (those duties that
are prescribed by law). In the latter concept, a governmental
official or employee can be sued, but not in the former.

Supervision
A Key Defense for Litigation
What is meant by Supervision?

Sawyer and Gimbert (2014) suggest supervision is viewed by
the courts as an important and essential legal duty for the
sport management professional. However, may times, this
duty is given the least amount of attention by the professional. It is important to document what one does relating
to supervision of clients. If the professional can show he/she
is concerned about the client and has reasonable supervision
plan, the courts will look favorably upon the professional
as one who cares for the well-being and safety of the client.
Spengler et al. (2009) suggest supervision means you are in
charge of others as they perform some activity. As a sport
management professional, it means you are in charge of your
clients and, possibly, other sport management personnel. Supervision means you also have responsibilities to your clients.
Your responsibility to supervise involves two different but
related forms of supervision, general and specific. General supervision is the supervision of all areas and activities
related to the activity at hand. For example, if you are in
charge of the testing, strength training, and cardiovascular training areas that are on the same floor, you are re33 Indiana AHPERD

sponsible for all clients, activities, and equipment in these
areas, not just in your immediate area or vicinity. Specific
supervision is the close supervision of an activity when your
client is performing a specific activity. For example, you have
specific supervisory duties to your client when performing a
treadmill test; however, you also have general responsibilities to other clients exercising in the strength and cardiovascular training areas.

What is a qualified supervisor?

A qualified supervisor is a person who has adequate education and certification to perform the specific task(s) assigned (e.g., a coach assigned to supervise the weight training program has gained and maintained a “Strength Training
Certification” from the National Strength and Conditioning association [NSCA]). According to Sawyer and Gimbert
(2014) and Spengler et al. (2009) the duties commonly assigned
to a coach or strength training coach regarding supervision
consist of the following:
1.
2.
3.
4.
5.
6.
7.

Supervise exercise testing and/or exercise,
Plan appropriate exercise programs,
Present clear warnings of inherent risks within exercise
testing and/or exercise programs,
Assist in providing a safe testing and exercise environment,
Be able to evaluate injury or incapacity,
Properly match participants to appropriate exercise programs, and
Administer first aid, C.P.R., and activate the emergency
medical system.

What is considered proper supervision?

Supervision is a learned skill. Sport professionals must be
trained to supervise properly. The work site must have a developed written procedure for supervision for all personnel.
When providing in-service training and developing a supervisory plan, the professional must take into consideration
the following aspects, according to Nohr (2009), Sawyer and
Gimbert (2014), and Spengler et al. (2009):
1.
2.
3.
4.
5.
6.
7.
8.
9.

What should the supervisor look for,
What should the supervisor listen for,
Where should the supervisor stand,
How should the supervisor move around,
What should the supervisor do if a problem arises,
Identify all potential dangerous activities,
How close should the supervisor be to the activity,
Understand the warning signs of impending trouble
during an activity or in a client, and
Establish a “stop signal” that can be used when the supervisor must immediately suspend activity.

Sample Supervision Plan for a Strength Training Area
According to NCSA (2014) and Sawyer and Gimbert (2014) the
strength training area supervisor has the following responsibilities while on duty in the strength training area:
1.
2.
3.

Check to see that all weight bars, collars, and plates
are functional and safe for use.
Check all pulleys, cables, and pins in every weight machine.
Check to make sure that treadmills are set on 0% incline
and 0 MPH.
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4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.

Check to see that all weight racks (squat, etc.) are secured to the floor and wall for greatest stability for
lifters.
Be prepared to provide spotting assistance when needed.
Be prepared to provide emergency assistance.
Assist all clients in proper lifting techniques.
Watch all lifters and correct improper lifting techniques when possible.
Help the clients establish their maximum and target
heart rates.
Instruct all free weight lifters to use collars and replace weights when finished lifting.
Instruct all machine users to secure the selector pin before lifting the weight selected.
Instruct treadmill users to reset treadmill at 0% incline
and 0 MPH.
Instruct treadmill users to place feet on both sides of
treadmill before starting the treadmill then step on the
treadmill.
Recommend to all free lifters that a spotter be present
when using heavy weights (weights greater than body
weight).
Instruct all free lifters to use weight racks (square,
etc.) when lifting heavy weights.

RISK MANAGEMENT CONSIDERATIONS
Sawyer and Gimbert (2014) suggest a supervision plan should
include the following considerations relating to supervision:
1.
2.
3.
4.
5.

Develop a detailed general and specific supervision plan
to be utilized by all personnel involved with clientele,
Make sure that all supervisors are qualified, competent,
and have the appropriate certifications necessary to supervise the activity,
Never leave a testing or exercise area unattended,
Make sure that every supervisor understands all aspects
of the exercise programs being performed, and
Do not be too close to the activity nor too far away.

Planning for Safety

Planning should and must precede everything a sport management professional does with a client. Plans must be reasonable, well thought out, and based on the past experiences,
test results, and readiness of the client. All plans should be
updated continuously. In addition, testing procedures, exercise prescription, and exercise plans should be written and
retained. The plan should contain properly written performance objectives and document a logical sequence and progression.

Components for an adequate exercise plan

3.

4.

ation/sport and you, and
• your own interest and enthusiasm for the plan?
Does your plan provide for:
• an initial level of difficulty with an appropriate
sequence of increasing difficulty,
• did you make allowances for variety in the program, and
• is the program interesting and meaningful for
the client?
Did you consider the following organization and administrative aspects for implementing the program
• were your explanations and directions clear and
concise,
• did the client understand exactly what was expected of him/her,
• do you have emergency plans in case of a medical
emergency, and
• is all equipment ready and in good repair when
needed?

Performance objective for an exercise plan

No exercise plan is complete without well written performance objective. Many exercise professionals do not write
good performance objectives. Which of the following is a
performance objective, A or B?
A. “I will teach you how to monitor your heart rate.”
B. “During this exercise session, each participant will take
his/her heart rate at rest, after the warm up session, every
five minutes during the cardio session, every minute during
the cool down, and at two and five minutes after the exercise session has concluded. This experience will be repeated
during each exercise session so that the participant understands the role of heart rate in exercise intensity.”
The latter statement is written as a performance objective;
however, statement B can be improved as illustrated below:
During the exercise session:
1.

2.
3.

Each participant shall take their heart rate at the following intervals: at rest, after the five minute warm up,
every five minutes during the cardio-respiratory session,
every minute during the cool down, and at two and five
minutes after the exercise sessions is concluded.
The instructor shall explain the importance of heart
rate in establishing exercise intensity and the importance of heart rate and the training zone.
Before the participants leave, the instructor will discuss warning signs of heart distress and what to do if
these symptoms appear.

According to Nohr (2009), Sawyer and Gimbert (2014), and
Spengler et al. (2009) when developing an adequate exercise
plan, there are a few key points to be considered, including:

Performance objectives are a critical component of any
plan. The writing of the performance objectives should not
be taken lightly. The objectives should be reviewed and modified on an annual basis.

1.
2.

Sequence and Progression

Are your goals realistic and attainable?
Have you considered such aspects as
• client’s medical background,
• client’s ability level,
• client’s interest,
• client’s attitude(s) toward health/fitness/recre-

Every exercise plan must have an appropriate sequence and
progression. If a plan does not contain such information, it
will be deemed an inadequate plan. According to Sawyer and
Gimbert (2014) exercise planners should consider and understand the “Law of Readiness”. Further, this law basically says
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a plan is not ready for implementation until it affirmatively
answers the following queries:
1.
2.
3.
4.
5.

Are the participant(s) able to perform this activity safely?
What lead-up activities are necessary?
Who can perform safely under what conditions?
When may the 22 year old participate with the 55 year olds?
What about new participants - those who join the class
after is has begun?

Sawyer and Gimbert (2014) and Spengler et al. (2009) suggest
the following are recommendations for sequence and progression that should be considered when developing the exercise plan:
1.
2.
3.
4.

Find out what the typical, usual, or recommended sequence and progression of an activity is,
Be sure to review the pertinent literature, especially
books and periodical literature concerned with a given
activity,
Be sure to consult any existing plans, and if changes in
those plans are made, the changes should be proved by
you immediate supervisor, and
Have the plan for sequence and progression approved by
your supervisor.

Exculpatory Agreement

An exculpatory agreement is an agreement signed by a participant in an activity in which the participant agrees not to
hold the people in charge of the activity responsible for any
injury(ies) which that might result from participation in the
activity. According to Nohr (2009) and Sawyer and Gimbert
(2014) the common types of exculpatory agreements are waivers and informed consent.

What is a waiver?

Wong (2010) suggest a waiver is a form of an exculpatory of
fault-free agreement between parties. The purpose of an exculpatory clause is to relieve one part of all, or a part of, its
responsibility to another. It is considered a contract and, as
such, is in conflict with the fundamental principle of negligence law that states that one should be responsible for
negligent acts which cause injury to others. Contract law
states that all persons with contractual capacity should
have the freedom to contract as they wish; therefore, a professional should not rely too heavily on these waivers for
protection for a number of reasons.
The basic effort of a waiver is to relieve one party of all or
a part of its responsibility to another. Courts, in general,
have tended to carefully scrutinize these agreements. The
agreements tend to create dangerous conditions. While some
exculpatory clauses have been upheld, they have usually been
upheld in cases involving experienced adult performs participating in a hazardous activity.
There are a number of factors that make the value of an
exculpatory clause questionable or even nonexistent. They
are as follows, according to Nohr (2009) and Spengler et al.
(2009):
1.
2.

A strong public policy which prohibits such a clause,
One party being in a clearly dominant position, such as
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3.
4.
5.
6.
7.
8.

an employer-employee relationship,
The presence of any fraud or misrepresentation in the clause,
Any agreement which is signed under duress,
The clause or the conditions it creates are unreasonable,
The agreement is ambiguous,
The signature for such an agreement does not immediately follow the agreement, and
Presence of wanton, intentional, or reckless misconduct.

For all these reasons, exculpatory agreements, waivers, and
releases of liability be used with great care. In the event of
negligence, do not rely totally on them as a must defense.

What is a warning?

Wong (2010) indicates a warning is any device that informs
one in advance of impending or possible harm/risk. Before a
person can assume a risk, he/she must be made aware of that
inherent risk. The person must be aware that improper, dangerous techniques, if used, increase the risk of injury.
According to Nohr (2009) and Wong (2010) there are three
levels of comprehension: knowing, understanding, and appreciating the risk. Each of the three levels of comprehension
must be clarified. A one-time brief summary of the inherent
risks within an activity is not sufficient warning for clients.
Your warning should be thorough, clear, and repeated. Remember, a beginner does not have the same comprehension
or appreciation as does an intermediate or advanced participant. Comprehension or appreciation only comes with a great
deal of experience in the particular.
Generally, according to Wong (2010), an inherent risk is a
risk incurred participating in a normal exercise testing and/
or exercise program in a safe facility under the supervision
of a qualified professional working with clients who have
had qualified instruction and who know, understand, and appreciate the risks of the activity. It is possible for the clients
to assume the risk of a sprained ankle in an aerobic dance
class; but, they should not assume the risk of running into
an open door or support post. However, inherent risks sometimes change, depending on improvement in different exercise standards, testing protocols, facilities, and equipment.
You should remember your clients can only assume those
risks which are an inherent part of the activities and you
must do whatever you can only assume those risks which are
an inherent part of the activities and you must do whatever you can to assure they know, understand, and appreciate
those risks.
According to Nohr (2009) and Spengler et al. (2009) a warning
should:
1.
2.
3.
4.
5.
6.

Specify the risks presented by the activity or test,
Be consisted with the activity or test,
Provide a reason(s) for the warning,
Attempt to reach foreseeable participants,
Be specific and clear so that it creates knowledge, understanding, and appreciation in the participant’s mind, and
Be written, and explained orally if possible.

Further, they suggest an adequate warning is:
1.

Conspicuous, so it attracts the users eye,
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2.
3.

Specific, so it is understood by the user, and
Forceful, so it convinces the user of the range and magnitude of the potential harm.

When developing a warning, according to sawyer and Gimbert (2014), Spengler et al. (2009) and Wong (2010), the teacher and sport management professional needs to take into
consideration the following points:
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.

Estimate the physiological demands,
Request medical certification,
Encourage safe performance,
Emphasize any major standard warning(s), if present,
Highlight any major unique inherent risk(s),
Underscore other common risks ranging from major to
minor, and frequent to rare,
Explain any inherent safety rule(s) protocol(s),
Clarify equipment recommendations and use,
Describe necessary etiquette,
Solicit and encourage questions,
Summarize the know, understand, and appreciate statement,
Request that the warning statement be signed and dated
(do not require that the form be signed), and
File the warning statement.

The final part, part III of this series, will cover making facilities and equipment safe, first aid and emergency medical
procedures, Americans with Disabilities Act, contracts, risk
management, insurance, and most asked questions in risk management.
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HEART HERO
Diego, age 8

“I’ve always known that my heart is different because my mom and dad
have always taken me to the heart doctor. Doctors are going to switch the
two bottom pieces of my heart around. Helping people with different hearts
is important so doctors can find cures for kids like me!”

Hoops For Heart a national education and fundraising event created by the American Heart
Association and the American Alliance for Health, Physical Education, Recreation and Dance.
Middle school students have fun playing basketball while becoming empowered to improve their
health and help other kids with heart-health issues. And it’s a great way to satisfy the physical
education standards as determined by the National Association for Sport and Physical Education
and the American Association for Health Education.
Funds raised through Hoops For Heart give back to children, communities and
schools through the American Heart Association’s work:
• Ongoing discovery of new treatments through research
• Advocating at federal and state levels for physical education and nutrition
wellness in schools
• CPR training courses for middle and high school students
Hoops For Heart helps students:
•
•
•
•
•

Learn the value of community service and contribute to their community’s welfare
Join with other children to help kids who have heart problems
Develop heart-healthy habits while being physically active
Learn basketball skills they can use for the rest of their lives
Earn gift certificates for free school P.E. equipment from U.S. Games

With your support, we can help protect and improve children’s health. Your efforts to educate
your students and raise funds for research and outreach are vital to improving kids’ lives.

Call 1-800-AHA-USA1 or visit heart.org/hoops
to get your school involved.
©2012, American Heart Association. Also known as the Heart Fund. 6/12DS5779

DS-5779 HFH 7.25x9.75.indd 1
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to the content of the article.

Preparing Manuscript
Manuscripts are to conform to the Publication Manual of the
American Psychological Association (APA; 6th ed.) style. To facilitate the
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Electronic Submission
Electronic submission of manuscripts is required at thomas.sawyer@
indstate.edu . The manuscript order is: (1) blind title page, (2) abstract,
(3) key words, (4) text, (5) references, (6) author notes, (7) footnotes,
(8) charts, (9) tables, (10) figure captions, and (11) figures. The cover
letter will be a separate file. Including author(s) name and affiliation and
contact information of corresonding author.

Send it in

...to the Editor
A new idea that you have penned,
Share it with a Indiana AHPERD friend.
On the Journal pages, let it end.
We sure do want it... send it in!
It may be an article you did write
In sheer frustraton one weary night.
But, someone else it may excite.
...Send it in.
Is it a cartoon that you have drawn?
Did you compose a unique song?
Could our whole profession sing along?
...Well, send it in.
Some folks are inspired by poetry
And works of art let others see
The inner thoughts of you and me.
Please, send it in.
Then, there are works that scholars do,
Great research... we need that, too.
But, you know we must depend on YOU
To send it in.
Won’t you share with us your thought
That we all just may be taught?
My, what changes could be wrought
If you’d just send it in.
Tom Sawyer
Indiana AHPERD Journal Editor

Cover Letter

The cover letter must include all contact information for the corresponding author, and employers of the remaining
authors. The following statements must be included in the cover letter:
“This manuscript represents results of original work that have not been published elsewhere (except as an abstract
in conference proceedings).”
“This manuscript has not and will not be submitted for publication elsewhere until a decision is made regarding its
acceptability for publication in the Indiana AHPERD Journal.”
“This scholarly inquiry is not part of a larger study.”
“This manuscript has not been previously published or submitted for publication elsewhere, either in identical or
modified form."
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Authors Statement
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submitted for publication elsewhere either in identical or modified form.
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)

E-mail Address
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Indiana AHPERD

Leadership Opportunities

ANNUAL MEMBERSHIP
(Expires 1 yr from enrollment date)

$20

Opportunity for Involvement

Involvement is the key word to making a contribution to your professional association. The IAHPERD provides an opportunity for involvement through the choices below and we encourage each of you to be
active participants by serving on a committee or by holding an office.
Please let us know of any position listed that interests you.

$40

The duties and responsibilities of the Program and Regional Councils:
•
•
•
•
•

•

work closely with the Program Director/Regional Coordinator
to promote the special program area
attend annual IAHPERD Leadership Conference (hotel and meals
paid for by the association )
solicit programming for the State Conference/Regional Workshops
serve as host to greet & direct presenters during the conference
serve as presider for the various programs in your special area;
introducing presenters, assisting during presentations, providing
presenters with the special gift from the association, etc.
make nominations to the Awards Committee Chair for Teacher of
the Year and Association Awards.

Send Membership Check Payment and any
Change of Membership Information To:
Executive Director:

Karen Hatch
2007 Wilno Drive
Marion, IN 46952

Professional membership
New Membership

Interested

To apply for a leadership position on a council, send an email of interest to Dr. Mark Urtel, Nominating Committee Chair, at murtel1@iupui.edu. For additional information, go to the IAHPERD website at
www.Indiana-ahperd.org, click on About, Constitution, Operating
Codes, and scroll down to the leadership position of interest.

Student membership

(undergraduate / full-time graduate students)

Renewal Membership Dues
Make check payable to Indiana AHPERD.
Send Payment to Executive Director Below.
Members rates are subject to change.

BE A LEADER!

Would you be willing to become involved?
District level
State level
Committee Involvement
State Office
Regional Leadershiip

PROGRAM AREAS
•
•
•
•
•
•
•
•
•
•
•
•
•
•
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Higher Education/Research
Jump Rope and Hoops for Heart
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